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Professional Books of Interest
BY PAT GALLANT

& KATHY HIGHFIELD

Dear Readers,
Early winter months are optimal teaching and learning times in classrooms. With holidays behind us, winter
days stretch, most often without interruption (except the celebrated snow day!), and provide opportunities
to build layers of learning. We hope our column leads you to practical professional resources that support
you as you strive to improve literacy for your
students.
Gretchen Owocki's The Common Core
Lesson Book K-5 (Heinemann, 2012) offers
well organized, practical, research based
instructional plans for implementing
the Foundational Skills, Literary, and
Informational Texts components of the
Common Core. We present this alongside
Literacy Implementation Guidance for the
Common Core State Standards (IRA, 2012),
a white paper written by the International
Reading Association's Common Core State
Standards (CCSS) Committee; the paper offers
teachers guidance on critical areas of the
CCSS.
Gallant with grandchild Anna
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Two additional book reviews continue our
practical theme and aim to increase motivation in your classroom. Teachers know that integrating technology
into instruction motivates students of all abilities. A reference book authored by Kathryn Martin, What Every
Educator Should Know About Using Google (Shell Educational Publishing, 2012), offers literacy teachers
endless resources using Google applications, which are free on the Web. We then present an excellent resource
for classroom teachers hoping to increase students' intrinsic motivation in the literacy classroom: Marinak,
Gambrell, & Mazzoni's Maximizing Motivation for Literacy Learning, Grades K-6 (Guilford Press, 2013).
We hope that these books support your winter teaching. Each would make an excellent addition to your
professional library and would be great choices for teacher study groups.
Happy winter reading!

Kathy & Pat
International Reading Association Common Core State Standards Committee. (2012). Literacy
implementation guidance for the ELA Common Core State Standards [White paper]. Retrieved
from http://www.reading.org/Libraries/association-documents/ira_ccss_guidelines.pdf.
When Michigan adopted the Common Core State
Standards, I wondered how they would impact K-2
teachers and students. Are they developmentally
appropriate? What instructional changes do we
need to make in order to achieve these? Do I
philosophically agree with them? What kinds of
professional development would support educators?
So, I dove in ... over my head! Professional
conferences, workshops, webinars, discussions,
journal articles and books expressing a range of
opinions and ideas began as a manageable flow
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of information. Now, it seems like everyone is
scrambling to publish materials and advise us about
implementing instruction to achieve these standards.
Ideas that seemed clear to me at first have become
murky. Where do I turn for clarity?
The International Reading Association, of course! In
fact, IRA came to me. Just as I felt myself sinking
and unsure of my course under the weight of
information, I received a serendipitous e-mail from
the IRA-literacy's flagship professional organization.
It contained an invitation to link to Literacy
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Implementation Guidance for the ELA Common Core
State Standards, a new white paper written by an
appointed committee of experts. My lifeline!
I find nothing confusing or startling there. It
delivers what its title promises-guidance. Guidance
comes in the form of clear, concise, and accurate
information about issues related to challenging texts,
foundational skills, comprehension, vocabulary,
writing, disciplinary literacy, and diverse learners.
For example, on the first page, my burning question
about the issue of increasing text complexity for K-2
students is addressed:
(T)he shift to having students read more
complex text does not apply to beginning
readers in kindergarten and grade 1. A key
aspect of learning to read conventionally
in these early years involves cracking the
alphabetic code-being able to decode
words effectively and to develop solid word
recognition skills. The most suitable texts
for these purposes include features like
decodable words, common sight words,
and predictable language, rather than the
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presentation of highly complex language
and ideas. Kindergarten and Grade 1
students should have opportunities to
engage with complex texts, but this best
takes place in the context of having those
texts read to them ... a practice that supports
their language development and emerging
comprehension skills ... Do not increase
levels of texts used in reading lessons in
Kindergarten and Grade 1. (pg. 1)
This verifies that the CCSS call for assigned text
complexity levels to be raised for grades 2 through 12,
and that students kindergarten and grade 1 engage
complexity mainly through teacher read-alouds,
while learning to read accurately and fluently in
instructional and independent leveled texts.
Of course, a four-page document cannot provide
all you need to know about the CCSS to stay afloat
and on course. But it offers a valuable rudder. It
highlights key terms and major shifts in instructional
focus, addresses critical points, and provides
recommendations for specific challenges, as well as
some practical strategies for moving forward.-P.G.

Martin, K. (2012). What every educator should know about using Google. Huntington Beach, CA: Shell
Educational Publishing, Inc. 128 pp. ISBN: 978-1-4258-0823-5. (Paperback); $21.99.
technology use, spending on the average more than
As a classroom teacher, I am al ways looking for
7 hours per day using digital media. Martin calls
ways to optimize classroom instruction and improve
today's students TAMTAN (Try/
efficiency. With so many available
tap as many times as necessary).
technological tools to enhance
Today, teachers need support and
our literacy instruction, we often
What Every
resources to use technology for a
over look the most common and easily
specific purpose in which thinking
accessible tools. In her book, What
or problem solving are purposely
Every Educator Should Know About
embedded. The new CCSS call for
Using Google, Martin delves into the
students to synthesize information
rich and varied resources available
from many sources, including
to teachers through Google. She has
technology resources, such as You
quick resources and ideas to help
Tube clips, informational texts,
literacy teachers including Try It
and historical photographs. All of
(hands-on practice), Tips, In The
these are available and at teachers'
Classroom (strategies and advice),
fingertips using a search engine like
and Reflection Questions (to stimulate
Google. Martin emphasizes that
thinking on how to apply Google in
------------___;;~Google
is not a source; it is a search
the classroom).
engine. Google has safe search options
According to Martin, Google's mission is to organize
so that teachers can limit and filter content. It is
the world's information and to make it universally
even password protected so that teachers can keep
accessible. Our students today are beyond the digital
students safe while searching.
native stage-they are fearless when it comes to
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Should Know
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Google™
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Martin also shares ways that Google offers innovative
ways to collaborate: teachers collaborating with
other teachers and students collaborating with other
students. There are so many time-saving ideas in
this book, classroom teachers are sure to find a few

to improve productivity. There are templates for
every imaginable classroom application, from lesson
plans to spreadsheets. Google even has a free website
builder. This is a reference book that every teacher
could use in his or her professional library.-K.H.

Marinak, B., Gambrell, L., & Mazzoni, S. (2013). Maximizing motivation for literacy learning: Grades K-6.
New York: The Guilford Press. 184 pp. ISBN: 978-1-4625-0751-1. (Paperback); $25.00.
One of the most frequently asked questions that I
hear as I travel to educational conferences across
the state and country is this: How can I motivate
my students? Motivation is a topic with which
every literacy teacher struggles. In my 23 years of
classroom teaching, some of the most frustrating
moments for me centered around students who
were not motivated to learn. Students who are high
achievers may not be motivated
because they lack internal drive to
reach even further. On-grade-level
students may struggle with the daily
demands that permeate today's
classroom. Struggling readers and
writers lack motivation; everything
they do at school is difficult, so why
keep trying so hard all the time? I
often wonder why some students
are strongly motivated to learn
while others sit back and watch me
teach, as if I am a movie instead of
a living human being. The pressure
to perform-to entertain students
to keep them interested in learning
almost requires a degree in dramatic
arts.
In their book, Maximizing Motivation for Literacy
Learning: Grades K-6, Marinak, Gambrell, & Mazzoni
address the difficult topic of motivation. The book is
divided into six parts. First, the authors present a
collection of ways to improve the motivational context
of the classroom. This section offers 10 activities
that teachers can try. Each one is described. First,
the author explains how this activity enhances
motivation; next, the authors explain how the activity
works including diagrams, bulletin boards, and
drawings to help the classroom teacher envision the
activity; finally, the authors offer extensions that
can help teachers take each activity further. With 10
choices, teachers will surely find some that will fit
into the routine of the literacy learning that is taking
place in their classrooms.
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Following the same format, the second part of the
book offers activities that will help to support a
positive self-concept as literacy learners. One of these
ideas is called Specific Praise. This idea offers the
classroom teacher research-based information about
the type of praise that will truly impact students.
Telling a student "good job," or "nice work," is
ineffective. Students need specific praise, such as,
"Good answer, Susan, I like the way
you gave an example from the story
in your answer." This type of praise
will elevate student learning and
their motivation to do well in school.
The third part of the book is a
collection of activities that will
help students to appreciate and
value literacy. One fun activity the
authors include is a Textbook Top
Ten. Using the format of David
Letterman's Late Show Top Ten,
they encourage students to find the
top 10 ways textbooks are organized
and designed to support student
learning. Helping students to
understand educational materials and apply this fun
technique will help them to value the textbooks and
informational tools in the classroom and to look at
textbooks with fresh eyes.
The fourth part of the book is an interesting case
study of a fifth-grade teacher using some of these
ideas to increase intrinsic motivation. In the fifth part
of the book, tools are provided for classroom teachers
to assess student motivation in clear ways that lead
to increased literacy learning. The final section
revisits some myths and misconceptions that teachers
hold about how to increase intrinsic motivation. This
reflective look back on the research and on what
really matters in the classroom is a helpful addition
to the book. This book would be a wonderful book
study group for teachers as they work to improve the
literacy learning in their classrooms.-K.H.
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Owocki, G. (2012). The Common Core lesson book K-5: Working with increasingly complex literature,
informational text, and foundational reading skills. Portsmouth, NH: Heinemann. 400 pp. ISBN: 9780-325-04293-0. (Spiral bound); $40.63.
standard asks of students at various grade levels and
I work with a cadre of energetic literacy consultants
then presents the standards in a format that allows
who provide embedded and tailored professional
development directly to teachers in classrooms. We
teachers to also make note of their own grade level
expectations, as well as the expectations for students
stalk major educational publishers' websites for their
in the grades before and after their own. Within each
most recent books and videos, and we read them
section, she provides ways to intensify instruction
eagerly for ideas that support our work. Often, we
when readers need more support.
share resources with each other.
Recently, one consultant e-mailed
4. Focus on teachers as decision
a request: "Does anybody have
makers. Owocki grabs my attention
Owocki's new Common Core Lesson
in the introductory pages when
Book? I need to borrow it for a few
she reminds the reader, " ... we
days."
are teaching in an era in which
research evidence has confirmed
Typically, at least one colleague
that the teacher-not the
would accommodate her request
program-is the most important
within a day. But not this time!
variable in student achievement."
Instead, she received responses like,
- Working with
(xvii) Thus, she confirms that,
"So sorry! I have it but I am
: Increasingly
while
her book provides a useful
- Complex Literature,
using it."
tool for teachers, the quality of
: Informational Text,
"I need to carry it my bag when
- and Foundational
instruction is what really matters.
_ Reading Skills
I go to each school lately. "
Teacher expertise matters. My
"I would like to help you, but
mantra, too.
Gretchen Owocki
I really can't spare mine right
As with her prior books, Owocki
now."
honors teachers as thoughtful
"You will want your own copy.
decision makers. She does not
It's worth every cent."
provide scripted, detailed lesson plans, nor does
What makes this new book indispensible to these
she provide curriculum. Instead, she presents
a comprehensive framework for implementing
professional developers? Let's take a look.
curriculum and extends it in ways to also address
l. Expertise. Dr. Gretchen Owocki, a professor at
the areas emphasized in the Common Core. She
Michigan's Saginaw State University, is a highly
supports teacher decision-making by introducing
regarded literacy expert. I have at least three dogeach anchor standard with an instructional
eared copies of her several earlier titles on my shelf:
"Decision Tree" that connects assessment to
Kidwatching: Documenting (Heinemann, 2002),
instructional planning.
co-authored with Yetta Goodman; Time for Literacy
Centers (Heinemann, 2005); and RTI Daily Planning
For example, for "Reading Foundational Skills:
Fluency," teachers are prompted to ask themselves,
Book (Heinemann, 2010).
"What types of instruction do my students need in
2. & 3. Clarity and Relevance. The Common Core
relation to fluency?" For all areas, she recommends
Lesson Book is clearly and usefully organized to
that the teacher provide three types of instruction:
address the CCSS-work that is clearly at the
Demonstration, Collaborative Engagement, and
forefront for teachers. Large and spiral-bound, it
Independent Application, which gradually release
is substantial (371 pages), practical, and teacher
responsibility to students. She then describes
friendly. It is organized in three parts that
instructional strategies within each of these types,
correspond with the first three of the six categories in
and provides useful book titles and graphic organizers
the ELA CCSS: (1) Reading Literature, (2) Reading
for addressing standards at different grades-many
Instructional Texts, and (3) Foundational Skills. For
of which are familiar.
each anchor standard, she first describes what the
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In fact, you may already use some of the suggested
instructional strategies. I found several familiar
ideas for literacy centers in the "Foundational Skills"
section, as well as lesson plans for word sorting
and word making, shared reading and interactive
writing, and each one contained an element that
extended my thinking. On the other hand, if you
have a new focus on teaching with informational text
as a result of implementing the CCSS, you will find
many new and useful ideas in Section Two. That part
has been the most useful section for me as I support
teachers to extend their curricula and enhance their
instructional practices in meaningful ways to meet
the CCSS goals.
5. Focus on meaningful learning contexts. While
Owocki emphasizes that these strategies are effective
when applied by thoughtful knowledgeable teachers,
she also stresses that context matters. Learning needs
to be meaningful for students of all ages. She states
that the instructional strategies and the approach
she presents need to be applied in an engaging
environment, where children read and write for
authentic purposes.
Now I understand why my colleagues could not
part with their copies of Owocki's Common Core
Lesson Book. I, too, keep mine in my school bag for
easy access, and I dog-ear the pages and add stickynotes as I use these useful lessons in my work with
teachers.-P.G.
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Pat Gallant is past president of MRA (2009-2010)
and past co-editor of the MRJ. Currently a research
professor and consultant for the Vermont Reads
Institute at the University of Vermont, Dr. Gallant
maintains the strong ties to Michigan she built
during her work as an associate professor of literacy
education at University of Michigan, Flint, and as a
teacher and reading specialist in K-12 schools.
Kathy Highfield is an elementary teacher at Rose
Pioneer Elementary School in the Holly Area Schools
district, where she has taught grades 2-6 and assisted
teachers with curriculum support. Dr. Highfield
is also an adjunct professor at the University of
Michigan,Flint. She earned her Ph.D. from Oakland
University in 2003 and continues to support K-12
teachers in improving literacy instruction and
student achievement.
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